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	EYFS Medium Term Planning    Enhancing & Extending Spaces for Play        

	Term:    Autumn 2
	PLC: Who are the different people who help me?


	Specific Area: Understanding the World

	Learning & Development Focus/Objective:

	Aspect
	People and communities (PC)
	The world (W)
	Technology (T)

	30-50 months:


	a) Shows interest in the lives of people who are familiar to them.

b) Remembers and talks about significant events in their own experience.

c) Recognises and describes special times or events for family or friends.

d) Shows interest in different occupations and ways of life.

e) Knows some of the things that make them unique, and can talk about some of the similarities and differences in relation to friends or family.

	a) Comments and asks questions about aspects of their familiar world such as the place where they live or the natural world.

b) Can talk about some of the things they have observed such as plants, animals, natural and found objects.

c) Talks about why things happen and how things work.

d) Developing an understanding of growth, decay and changes over time.

e) Shows care and concern for living things and the environment.
	a) Knows how to operate simple equipment, e.g. turns on CD player and uses remote control.

b) Shows an interest in technological toys with knobs or pulleys, or real objects such as cameras or mobile phones.

c) Shows skill in making toys work by pressing parts or lifting flaps to achieve effects such as sound, movements or new images.

d) Knows that information can be retrieved from computers

	40-60+ months:


	a) Enjoys joining in with family customs and routines.

	a) Looks closely at similarities, differences, patterns and change.
	a) Completes a simple program on a computer.

b) Uses ICT hardware to interact with age-appropriate computer software.

	Early Learning Goal


	Children talk about past and present events in their own lives and in the lives of family members. They know that other children don’t always enjoy the same things, and are sensitive to this. They know about similarities and differences between themselves and others, and among families, communities and traditions.

	Children know about similarities and differences in relation to places, objects, materials and living things. They talk about the features of their own immediate environment and how environments might vary from one another. They make observations of animals and plants and explain why some things occur, and talk about changes.

	Children recognise that a range of technology is used in places such as homes and schools. They select and use technology for particular purposes.

	Resources/ Links:

	ICT Skills SoW: See separate planning sheet 
· Developing mouse and keyboard skills

· Logging on to Purple Mash - Using 2Simple City to Encourage Independent ICT Work in the EYFS

· Using a Paint Package



	Characteristics of Effective Learning

	
	A Unique Child:

observing how a child is learning
	Positive Relationships:

what adults could do
	Enabling Environments:

what adults could provide

	Playing and 

Exploring

Engagement
	Finding out and exploring

• Showing curiosity about objects, events and people

• Using senses to explore the world around them

• Engaging in open-ended activity

· Showing particular interests
	· Play with children. Encourage them to explore, and show your own interest in discovering new things.

· Help children as needed to do what they are trying to do, without taking over or directing.

· Join in play sensitively, fitting in with children’s ideas.

· Model pretending an object is something else, and help develop roles and stories.

· Encourage children to try new activities and to judge risks for themselves. Be sure to support children’s confidence with words and body language.

· Pay attention to how children engage in activities -the challenges faced, the effort, thought, learning and enjoyment. Talk more about the process than products.

· Talk about how you and the children get better at things through effort and practice, and what we all can learn when things go wrong.
	· Provide stimulating resources which are accessible and open-ended so they can be used, moved and combined in a variety of ways.

· Make sure resources are relevant to children’s interests.

· Arrange flexible indoor and outdoor space and resources where children can explore, build, move and role play.

· Help children concentrate by limiting noise, and making spaces visually calm and orderly.

·  Plan first-hand experiences and challenges appropriate to the development of the children.

· Ensure children have uninterrupted time to play and explore.

	
	Playing with what they know

• Pretending objects are things from their experience

• Representing their experiences in play

• Taking on a role in their play

· Acting out experiences with other people
	
	

	
	Being willing to ‘have a go’

• Initiating activities

• Seeking challenge

• Showing a ‘can do’ attitude

• Taking a risk, engaging in new experiences, and   learning by trial and error
	
	

	Active Learning

Motivation
	Being involved and concentrating

• Maintaining focus on their activity for a period of time

• Showing high levels of energy, fascination

• Not easily distracted

Paying attention to details
	· Support children to choose their activities – what they want to do and how they will do it.

· Stimulate children’s interest through shared attention, and calm over-stimulated children.

· Help children to become aware of their own goals, make plans, and to review their own progress and successes.

· Describe what you see them trying to do, and encourage children to talk about their own processes and successes.

· Be specific when you praise, especially noting effort such as how the child concentrates, tries different approaches, persists, solves problems, and has new ideas.

· Encourage children to learn together and from each other.

· Children develop their own motivations when you give reasons and talk about learning, rather than just directing.
	· Children will become more deeply involved when you provide something that is new and unusual for them to explore, especially when it is linked to their interests.

· Notice what arouses children’s curiosity, looking for signs of deep involvement to identify learning hat is intrinsically motivated. 

· Ensure children have time and freedom to become deeply involved in activities.

· Children can maintain focus on things that interest them over a period of time. Help them to keep ideas in mind by talking over photographs of their previous activities.

· Keep significant activities out instead of routinely tidying them away.

· Make space and time for all children to contribute.

	
	Keeping on trying

• Persisting with activity when challenges occur

• Showing a belief that more effort or a different approach will pay off

· Bouncing back after difficulties
	
	

	
	Enjoying achieving what they set out to do

• Showing satisfaction in meeting their own goals

• Being proud of how they accomplished something – not just  the end result

• Enjoying meeting challenges for their own sake rather than external rewards or praise
	
	

	Creating and Thinking Critically

Thinking
	· Having their own ideas

• Thinking of ideas

• Finding ways to solve problems

• Finding new ways to do things
	· Use the language of thinking and learning: think, know, remember, forget, idea, makes sense, plan, learn, find out, confused, figure out, trying to do.
· Model being a thinker, showing that you don’t always know, are curious and sometimes puzzled, and can think and find out. Enc open-ended thinking by not settling on the first ideas: What else is possible? Always respect children’s efforts and ideas, so they feel safe to take a risk with a new idea.
· Talking aloud helps children to think and control what they do. Model self-talk, describing your actions in play. Give children time to talk and think.
· Value questions, talk, and many possible responses, without rushing toward answers too quickly.  Support children’s interests over time, reminding them of previous approaches and encouraging them to make connections between their experiences.  Model the creative process, showing your thinking about some of the many possible ways forward.
· Sustained shared thinking helps children to explore ideas and make links. Follow children’s lead in conversation, and think about things together. 

· Encourage children to describe problems they encounter, and to suggest ways to solve the problem. Show and talk about strategies – how to do things – including problem-solving, thinking and learning. 

· Give feedback and help children to review their own progress and learning. Talk with children about what they are doing, how they plan to do it, what worked well and what they would change next time. Model the plan-do-review process yourself.
	· In planning activities, ask yourself: Is this an opportunity for children to find their own ways to represent and develop their own ideas? Avoid children just reproducing someone else’s ideas.
·  Build in opportunities for children to play with materials before using them in planned tasks.
· Play is a key opportunity for children to think creatively and flexibly, solve problems and link ideas. Establish the enabling conditions for rich play: space, time, flexible resources, choice, control, warm and supportive relationships. 

· Recognisable and predictable routines help children to predict and make connections in their experiences. Routines can be flexible, while still basically orderly.
· Plan linked experiences that follow the ideas children are really thinking about.
· Use mind-maps to represent thinking together.
· Develop a learning community which focuses on how and not just what we are learning.

	
	Making links

• Making links and noticing patterns in their experience

• Making predictions

• Testing their ideas

• Developing ideas of grouping, sequences, cause and effect
	
	

	
	Choosing ways to do things

• Planning, making decisions about how to approach a task,  

   solve a problem and reach a goal

• Checking how well their activities are going

• Changing strategy as needed 

· Reviewing how well the approach worked
	
	


	Week Beg/ Learning Challenge
	Possible experiences, opportunities, activities inside and outside
	Resources
	Evaluation & Next Steps

	5.11.2012  (4 days)

Who helps me at home?


	· Look at pictures of homes. Talk about all the jobs that have to be done to look after homes. Discuss the variety of cleaning, decorating and gardening tasks and the ways chn might be able to help. Which jobs do chn enjoy doing? (PC40-60a; ELGi)
· Look at some pictures of homes with many windows. Talk about window cleaning and the way some people have window cleaners to look after their windows. As a group investigate the best way to polish a window. Ensure that the window is safe and then compare dry and wet cloths; and soap with no soap. Explain that some people use newspapers to polish windows – provide some for chn to experiment with. Does it work? (W30-50c; 40-60a)
· Many people listen to or watch a weather forecast before they leave their homes every day. Discuss how helpful weather forecasters are and investigate different ways to forecast the weather including popular sayings.  (W30-50a; ELGiii)

· Investigate a robbery carried out by a story character. Read Burglar Bill and Cops and Robbers with the children. Discuss the different characters illustrated in the books. Help the children to make a set of humorous masks using the ‘Cops and robbers’ activity sheets. Then, invite them to take turns to dress up as ‘cops’ and ‘robbers’ for role play based on the story characters. Place four to six items, such as gadgets and ornaments on a table in the home area. Invite a ‘robber’ to remove one or two items. Suggest that they also move the position of other items to set the scene. Encourage the ‘cops’ to investigate the ‘robbery’ by looking for clues, for example, ‘Has anything changed?’, ‘Does anything look different?’, ‘Is anything missing?’. Use this activity to help prompt discussion about ‘right and wrong’, and the role that is played by real police officers. LA: Help the children to select dressing-up clothes to represent a ‘cop’ or a ‘robber’. MA/HA: Encourage the children to draw any missing items during their investigation (W30-50c, d; 40-60a; ELGiii)
	Pictures of a variety of homes/ buildings including indoor images 
Copies of Burglar Bill and Cops and Robbers both by Allan and Janet Ahlberg (Picture Puffin); role-play area set up as a ‘homely’ scene; props such as computer gadgets, ornaments and jewellery; ‘Cops and robbers (1)’ and ‘Cops and robbers (2)’ activity sheets; ‘cops’ and ‘robbers’ dressing-up clothes.

	

	12.11.2012

Who helps me at school?


	· Talk about the jobs that have to be done each day to keep the classroom clean. Investigate how long it takes for dust to form. Key vocab: Dust, clean. AIA: Talk about dust and the way it gathers in places. Clear a shelf/ table and invite chn to help to clean it with a damp duster. Tell them that although the furniture has been cleaned dust will come back. Invite the chn to help you find out how long it takes for dust to form. Explain that in order to do the experiment the furniture must not be touched or disturbed. Lay the card square in the centre of the cleaned surface. Each morning, inspect the furniture with the chn. When dust has appeared, remove the card square and help chn to compare the clean, protected area with the dust-covered surface. Allow each child to run a finger over the dust to both see and feel it. Also, compare the dusty card with a clean piece of paper. Finally, talk about the cleaning jobs which are carried out at school and help chn to appreciate why they take place at regular intervals.  (W30-50b, c; 40-60a; ELGi)
· Invite an adult known to the chn to come and talk about their memories of school. Who were the people who helped them? What did they do to help their teachers and other adults? (PC30-50a, d; ELGi)
· Help chn to look closely at their surroundings and to notice how furniture is arranged and where things are kept. Encourage them to compare these observations with a picture of a classroom in the past with chn seated in rows, writing on slates. Help them to notice people’s expressions and to think about how it might have felt to be at school then. Who might have helped those school children? (PC30-50b, d, e; ELGi, iii)
	Duster, squares of white card 10cm x 10cm; shelf/table which can remain untouched for up to a week.
Familiar visitor to talk about their memories at school.

Photos of classrooms in the past – Victorian era.


	

	19.11.2012
and

26.11.2012

Who helps to keep me safe and healthy?


	· Introduce children to the roles and importance of the emergency services with explorative play. Establish the children’s understanding of the word ‘emergency’ and discuss some emergency scenarios to reinforce this understanding. Ask the children who they think would help them, for example, if they were lost or had an accident. Encourage sharing of linked experiences, and support individuals as they give their personal recounts. Introduce the word ‘uniform’ and ask the children to describe those worn by the people in the poster. Explore a variety of images of different people from the emergency services and talk about their uniform. Provide uniforms or tabards for related role-play. (PC30-50d; 40-60i links with C&L S30-50h; 40-60a, b))
· Locate in your area where the nearest fire station, police station and hospitals are. Talk about how and when people would need to access these services and how to try and establish if a situation is an emergency, appropriate for your children. (PC30-50a, b, d; W30-50a, b; ELGii)
· Invite a police officer to talk to the group about the things that they do to help people to be safe and show their uniform and equipment. Discuss the special clothing worn and items needed by emergency personnel and why this is necessary. Are there any items that different workers have in common? Explore the range of dressing-up clothes and resources available and how they might be used. Record the visit using photographs. (PC30-50d; 40-60i)
· Show chn the safety warning on a toy which states that it is only suitable for chn over the age of three years due to the presence of small parts which could be swallowed. Examine a selection of toys and sort them according to whether they would be safe for very young children. Model how to use a cardboard tube as a way to decide whether a toy or part is too small. Toys which can pass through the tube would be too tiny and therefore swallowed easily. Talk about the safety checks which toy factories would carry out to help to keep children safe when they are playing. (W30-50b, c; ELGi)
· Talk about how different vehicles which rush to emergencies have sirens and lights. Show chn images of police cars/vans; fire engines and ambulances and talk about the way the siren and light help people to know where the vehicles are. Provide a range of percussion instruments and investigate which ones sound most like a siren. Which instrument would be most useful for warning people? (W30-50b, c; ELGi links with EA&D EMM30-50f; 40-60b)
	Dressing-up clothes and props relating to the emergency services, such as firefighters’ helmets and hoses, police uniforms and walkie-talkies, paramedics’ green tabards and medical kits; boxes and chairs; steering wheels; mark-making materials; telephones.

Emergency Services interactive poster/display

Police visit to school
	Observation and assessment

Look, listen and note

Note whether the children are aware of the different services and the roles they perform within their locality. Would they know who would need to be called in the event of a particular incident, and how this could be done?

Effective practice
Stimulate children’s natural curiosity and questioning skills while sharing their role play by asking them about emergency sirens they have heard. Speculate together on possible reasons for using a sound like this.



	3.12.2012

Who helps us to have food?


	· Look at the illustrations of fruits in Oliver’s Fruit Salad by Vivian French. Investigate which fruits can be grown from pips. Enc chn to collect pips from fruit they eat at home and plant them. (W30-50b, d; 40-60a; ELGiii)
· Share photographs about farming e.g. 1001 Things to Spot on the Farm Usborne. Help chn to notice all the things which farmers have to do to grow crops and look after the animals. Encourage chn to ask questions and to enjoy discovering facts about the way farmers help to provide food. Possible visit or draw on real-life experiences of Ethan Holling. (PC30-50d; ELGiii; W30-50c, e)
· On a computer make thank you certificates. Involve chn in selecting the font, colour and decoration. Talk about the way the computer is useful for producing a large number of certificates quickly and the ease with which text and pictures can be altered. (T40-60a, b; ELGi, ii)
	Illustrations of fruits in Oliver’s Fruit Salad by Vivian French.
Photographs about farming

Thank you certificate template for PC on Textease Studio/ Purple Mash
	

	
	
	
	


